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Introduction 

When you make a commitment to teach communication and identity through intersectional and feminist lenses, you ask your students to think outside binary logics. But, you do more than this: You ask yourselves to think, and to teach, beyond these binary logics, as well.  I am keenly aware that these are, as we often say, “big asks.” This instructor’s manual is one step in assisting you in navigating the considerable challenges you can face.  Asking you to connect with me (cindy.griffin@colostate.edu or cindy@griffinhartefoundation.org) as your semesters unfold, as you teach the material, as you hunger for something different in the text, or as you simply wish to vent or share, is a second step in providing the support I also am keenly aware instructors can need. As such, please do reach out. A third way I can offer support is to suggest four approaches to teaching I think you can use to respond to challenges that likely will be a part of their Beyond Gender Binaries journey. 

Identities: They Are Intersectional.  As communication scholars April Few-Demo, Julia Moore and Shadee Abdi explain, intersectionality “is a theoretical framework” that helps us “consider how individuals and groups—who are situated in multiple social locations and whose social identities may overlap or conflict in specific contexts—negotiate systems of privilege, oppression, opportunity, conflict and change.” It brings our attention to historical forces, how individuals and groups negotiate those forces, and how “interlocking systems of oppression—racism, sexism, classism—configure to form an overarching structure of domination that shapes life for specific individuals, groups, and communities.”[footnoteRef:1] As such, intersectionality has the power to transform our thinking about identities and our understanding of those identities in relation to power. But, it is not just other people’s identities in relation to power we are attentive to. As instructors, we must explore our own identities in relation to power and be mindful of the ways we are privileged as we design our courses, control the grade book, and interact with our students. Our own identities as instructors, as intersectionally configured as they most certainly are, will slide in and out of positions of power and privilege as we teach. [1: . April L. Few-Demo, Julia Moore, and Shadee Abdi, “Intersectionality: (Re)Considering Family Communication from Within the Margins,” in Engaging Theories of Family Communication: Multiple Perspectives, ed. Dawn O. Braithwaite, Elizabeth A. Suter, Kory Floyd, 2nd (New York: Routledge, 2017), 175, 177.] 


Resistance: You Got Their Attention. Thinking beyond binary logics and framing the study of communication through intersectional and feminist lenses will challenge students in exciting but also difficult ways. In the classroom, student resistance is communicated in a myriad of ways and it frequently takes us, as instructors, by surprise, while also requiring that we think quickly and carefully about our next move. It can derail what felt like progress during a very challenging and complex discussion, or it can come just as the class ends, so there isn’t time to respond. The intersectional nature of our identities as instructors also adds to the complexity of responding to this resistance.  From a feminist and intersectional orientation, however, possible productive options for responding are setting guidelines and exploring questions to diffuse hostility or disruption: 
1) Set guidelines for interaction in the classroom early in the term, so that both the instructor and the students can refer to them as agreed upon approaches to communication. 
2) If a question is hostile or accusatory, rather than answer the question immediately, communicate about the question; how it is phrased, what is motivating the question, and can the person asking or other members of the class offer the answers to the question? In short, take the instructor out of the spotlight, if possible, and place the question under the microscope. 
3) If a question or statement derails a conversation, address the impact of the question or statement, rather than its content. Explore with students the work the statement or question is doing to move the conversation in a particular way. As an instructor, or with students, decide whether or not this move is productive, whether the issue might be addressed at another time, or even whether students need to explore that strain of the conversation outside of the classroom and bring their findings the next class session. 
4) If a hostile, challenging, or disruptive question or comment occurs at the end of class, consider ways to address the communication during the next class session, but also whether or not a conversation with the individual making the claim or question would be productive. 
Resistance can be one of the most difficult of student responses to teach through and with.  However, overt student resistance communicates important information: We have their attention. The challenge is how to respond.

Response-ability: Agency versus Guilt. Chapter Three introduces students to the ideas of individual and collective guilt.  Guilt can be an uncomfortable emotion because it holds people accountable for their actions—they become responsible for them. When students feel individual guilt, and they likely will because of what they learn over the course of the term, they feel personally responsible for causing harm. Although they can choose to ignore or try to deny the harm, they also can respond by doing something to fix that harm.  Many of the communication skills they study throughout the book can assist them here.  Collective guilt, in contrast, highlights aspects of power and privilege many students have ignored.  It reflects the institutional, systemic, and structural privileges that are very real in the world. 
As students begin to name and understand the ways they may have benefited from the institutional, systemic, and structural inequalities they learn about, they often feel yet another level of guilt—collective guilt.  They recognize that entire groups of people benefit because of their identities and not their skills and talents.
As students come to these new understandings, two things often occur: they are overwhelmed by guilt and they do not know how to respond to the inequities.  Guilt is most useful when it mobilizes us, however.  Rather than stay stagnant in guilt, communicate with students about the ways they can respond to their individual and collective guilt: use the strategies offered throughout the book to help them recognize that they are able to respond. Create lists, post ideas, share strategies, give students (and have them give their fellow students) agency. 

Communication and Intersectionality: Keep Them Center Stage
In chapter one, students read that when defined through an intersectional lens, communication can be understood as the creation and exchange of messages that recognize (or refuse to recognize) that our complex and multifaceted identities affect power and agency in different and important ways.  How we hear, listen, and speak; the identities to which we avow or are ascribed; the measure of power and agency we have, can gain, or are given or allowed in any interaction are always involved in our communication with other people, whether we acknowledge that involvement or not. Beyond Gender Binaries attempts to keep that intersectional communicative focus at the forefront of each chapter.  It intentionally and systematically notices, examines, and explores the presence of hierarchies and power differences; in effect, the privilege present or absent, in our interactions with others. 
To engage with others is to communicate with them.  When we come to know something, communication occupies a piece of the heart of that coming to know.  When we change our communication, we begin to make small, or maybe even large, dents in material conditions. Keeping our focus on intersectional approaches to communication, teaching entire courses from that perspective, is a way to enact agency in the world and to share that agency with others.

Thank you for selecting Beyond Gender Binaries: An Intersectional Orientation to Communication and Identities as a text for your course: I’d love to hear how it goes.

Cindy
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Part I: Conceptual Foundations (Chapters 1-3)

Chapter One: Intersectional Definitions of Identity and Communication
Learning Objectives  
After reading this chapter, students should be able to . . .
· Evaluate relationships among our complex and nuanced identities.
· Assess problematic logics in essentialist thinking. 
· Explain the importance of double (multiple) jeopardy and double (multiple) protections in the context of identity. 
· Analyze how hierarchies of value inform discourse.
· Describe an intersectional orientation to communication.
· Describe the benefits of invitational rhetoric.

Chapter Outline 
The Danger of a Single Story
What Is Intersectionality?
The Problems with Essentialist Thinking
The Benefits of Intersectional Thinking
What Is Communication?
Defining Communication Intersectionally
Communication and Hierarchies of Value 
Discourse and Truth Regimes
Guide to Communication: Discourse, Power, and Agency
Gender Identity: Communication Beyond Binaries
Invitational Rhetoric

Chapter Overview 
Chapter one sets up the conceptual foundations and definitions readers will encounter throughout the course and offers definitions of intersectionality, communication, gender identities and gender binaries.  The chapter addresses the danger of telling a single, essentialist, story of people’s identities, the ways binary thinking is linked to this essentialist story of identity, and the benefits of thinking intersectionally. It also explores the ways invitational rhetoric can facilitate intersectional approaches to identities and communication, move communication beyond gender binaries, and challenge current truth regimes regarding our complex identities as human beings. 

Key Terms and Concepts 
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identity  
intersectionality  
essentialism  
humanism  .  
color-blind logic 
cisgender logic   
heteronormative logic 
classist logic
ableist logic   
privileged 
double protection / multiple protection 
double jeopardy / multiple jeopardy
communication 
hearing 
listening 
speaking 
avowal.
ascription 
power 
agency 
intersectional approach
 to communication 
discourse
truth regime 
standpoint
binary logic 
cisgender/cis(gender)/cis 
transgender/trans
AFAB/AMAB
Intersex
queer 
gender expression / 
gender presentation
 agender
gender fluid 
aromantic
asexual
bisexual 
heterosexual/straight 
homosexual
pansexual
skiliosexual 
invitational rhetoric


Teaching Tips  
Engaging New Vocabulary: Ask students to select approximately five terms from the key terms and concepts in the chapter.  Have them revisit the definitions for these terms and construct a statement of who they are, using these terms.  For example, they may say something like, “I'm a cisgender individual with a gender fluid presentation of myself.  I resist heteronormative logics, and I’m aware of many of the privileges I hold. And, color-blind logics infuriate me.”  Or, they may say, “Until reading this chapter, I’ve never thought about being cisgender or having much privilege. I think I’ve held to color-blind, heteronormative, and ableist logics. I’m nervous about this class because I think I’m going to be challenged quite a lot.” Share these statements with the class, anonymously or not, and discuss the diverse make up of students as well as the new terms. 
	Exploring Communication Intersectionally and Invitationally: Identify several examples from media of nonintersectional communication related to a contemporary issue.  Working with students, identify the nonintersectional nature of this communication and explore the many ways this communication could reflect an intersectional and even invitational orientation to the issue. 


Multimedia Resources 
1. Chimamanda Adichie, “The Danger of a Single Story,” filmed July 2009 in Oxford, England, TEDGlobal video, 18:34, Open “The Danger of a Single Story,”. 
2. Kimberly Crenshaw and Abby Dobson, “The Urgency of Intersectionality,” filmed October 2016 in San Francisco, California, TEDWomen video, 18:42, https://www.ted.com/talks/kimberle_crenshaw_the_urgency_of_intersectionality 
3. Sue Austin, “Deep Sea Diving . . . In a Wheel Chair,” filmed November 2012 in Washington, DC, TEDxWomen video, 9:23, Open “Deep Sea Diving . . . In a Wheel Chair,”.
4. Melody Hobson, “Color Blind or Color Brave,” filmed March 2014 in Vancouver, BC, Canada, TED2014 video, 14:03, Open “Color Blind or Color Brave,”.
5. Lee Mokobe, “A Powerful Poem About What It Feels Like to Be Transgender,” filmed in May 2015 in Monterrey, California, TED Women 2015 video, 4:12,  Open “A Powerful Poem About What It Feels Like to Be Transgender,”.
6. Clint Smith, “The Danger of Silence,” filmed July 2014 in New York, New York, TED@NYC video, July 2014, 4:11, https://www.ted.com/talks/clint_smith_the_danger_of_silence#t-238376.
7. This video is about the idea that white privilege does not exist. Ben Shapiro, “Ben Shapiro Destroys the Concept of White Privilege,” YouTube video, 21:04, November 28 2015, YAFTV, https://www.youtube.com/watch?v=rrxZRuL65wQ. 

SHARING SUCCESSFUL ACTIVITIES 
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.



Chapter Two: Intersectional Explorations of Discourses of Rights
Learning Objectives   
After reading this chapter, students should be able to. . . 
· Define feminism.
· Describe the accomplishments and the evolution of first wave, second wave, and third wave feminism.
· Define patriarchy.
· Identify the ways patriarchy, as a political system, perpetuates certain discourses of rights.
· Assess the American Dream, the promises made by this Dream, and the ways those promises can lead to entitlement and outrage. 
· Apply an intersectional vocabulary to discourses of rights.

Chapter Outline
Gender Equality Is Your Issue, Too
Feminism and Discourses of Rights  
First Wave
Second Wave 
Third Wave
Guide to Communication: Exploring Intersectional Feminist Discourses of Rights
Patriarchy and Discourses of Rights
The American Dream and Promises Made 
Entitlement and the Loss of a Birthright 
From Entitlement to Outrage
Guide to Communication: Moving Beyond Outrage
Intersectionality and Discourses of Rights

Chapter Overview
Chapter two explores first, second, and third wave feminism, identifying the ways feminists and feminism have advocated for basic political, social, and economic rights, as mapped out in the founding documents of the United States. The chapter then takes up a discussion of patriarchy and its engagement in discourses of rights, engaging the narratives of the American Dream, entitlement, and discourses of outrage. The chapter concludes with a comparison of the claims to rights made by intersectional feminism and the claims to rights made by nonintersectional patriarchy.

Key Terms and Concepts 

feminism 
first wave feminism 
second wave feminism 
monolithic view of human experience 
misogyny 
third wave feminism 
patriarchy
imperialist 
white supremacy 
capitalism 
aggrieved 
entitlement 
outrage
ad hominem attack


Teaching Tips
Exploring Feminisms: Students often struggle to understand the benefits of feminisms and feminist activism and to see feminism in a positive light.  Have students either post before class, or bring to class, questions they have about the material related to feminism they are reading.  Use these questions to guide class discussion and to explore the many misconceptions related to feminism as well as the strengths and weaknesses of this influential movement. Although any question can be a legitimate one, set a standard of respect and curiosity rather than hostility and demonizing as the tone for the questions.
	Unpacking Outrage: Bring to class examples of discourses of outrage from both liberal as well as conservative perspectives.  With students, unpack these discourses and identify the problematic presentation of ideas and issues. Discuss the underlying ideas of entitlement and the loss of the American Dream and explore ways the ideas in these discourses of outrage could be framed from an intersectional orientation.  

Multimedia Resources
1. Emma Watson, “Emma Watson at the HeForShe Campaign 2014” (speech), filmed September 22, 2014 in New York, New York, Official UN Video, YouTube, 13:16, Open “Emma Watson at the HeForShe Campaign 2014”.
2. Beyoncé, “Flawless,” (Remix) ft. Nicki Minaj, uploaded October 6, 2014, YouTube, 5:14, youtube.com/watch?v=56qgO0C82vY. 
3. Chimamanda Adichie, “Why We Should All Be Feminists,” filmed December 2012 in London, England, TEDxEuston video, 29:19, Open “Why We Should All Be Feminists,”.
4. Luvvie Ajayi, “Get Comfortable with Being Uncomfortable,” filmed November 2017 in New Orleans, Louisiana, TEDWomen video, 10:14, https://www.ted.com/talks/luvvie_ajayi_get_comfortable_with_being_uncomfortable/transcript.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.


Chapter Three: Intersectional Approaches to Privilege and its Impact on Communication
Learning Objectives  
After reading this chapter, students should be able to. . .
· Evaluate the kaleidoscope of privileges that are available, and also denied, to individuals based on a variety of identity categories. 
· Explain guilt vs. responsibility and difference between individual and collective guilt. 
· Assess the ways in which hierarchies of power perpetuate or challenge racism, sexism, homophobia and transphobia, classism, and ableism. 
· Create an intersectional framework for feminist, multiracial, multicultural, and international coalition building. 

Chapter Outline  
Asking Intersectional Questions
Privilege as A Kaleidoscope of Unmarked Advantages
Unearned Privileges
Unpacking Your Own Invisible Knapsack and Improving Communication
Individual and Collective Guilt
Guide to Communication: The Language of Privilege
Privilege and the Aesthetics of Human Disqualification
Disqualification and Phobias 
Unmasking Phobias
The Possibility of Alliances and Coalitions
An Intentional Loss of Innocence  
Guide to Communication: An Intentional Loss of Innocence 

Chapter Overview 
Chapter three provides an exploration of privilege, beginning with a discussion of privilege as similar to a kaleidoscope of unmarked advantages individuals have as a result of their intersectional identities. The chapter explores various categories of privilege available to some, but not others: privileges earned through social norms, sex and relationships, public safety and security, environmental conditions, health and body, media practices, politics and law, workplace and economy, childhood and education, and norms for religion. The chapter then turns to a discussion privilege and the aesthetics of human disqualification, a symbolic process that encourages ideologies of sexism, racism, classism, ableism, anti-Semitism, ethnocentrism, heterosexism, nativism and religious imperialism. The chapter concludes with an exploration of the possibility of alliances and coalitions across power differentials and the ways communication can assist us in making these alliances and coalitions. 

Key Terms and Concepts

unearned privileges 
guilt 
individual guilt 
collective guilt 
knapsack of privileges
aesthetics of human disqualification
sexism 
racism 
classism 
ableism
anti-Semitism 
ethnocentrism
heterosexism 
nativism
religious imperialism
phobia
colorphobia 
Negrophobia 
homophobia 
transphobia 
Islamophobia 
xenophobia


Teaching Tips
Unpacking Privilege: Because privilege can be such a prickly topic, ask students to anonymously turn in their scores on the privilege quizzes.  You can post total scores, scores for each quiz, or a combination of the two.  Explore the range of scores with students and what these different scores might mean for individuals, the class as a whole, and the conversations the class might have throughout the term. If students are comfortable, they can share their own scores, but respecting students privacy related to these scores is paramount. 
	Discourses of Human Disqualification: Ask students to bring to class examples of discourses that reflect the aesthetic of human disqualification.  As a class, unpack and explore these discourses and the ideas they are promoting. Move the discussion to ways these discourses encourage phobias and the ways we might begin to use communication to engage in Carrillo Rowe’s idea of alliances and coalitions. 

Multimedia Resources
1. Issac Lidsky, “What Reality are you Creating for Yourself?” filmed June 2016 in Banf, Alberta, Canada, TEDSummit video, 11:41, https://www.ted.com/talks/isaac_lidsky_what_reality_are_you_creating_for_yourself.
2. Susan Robinson, “How I Fail at Being Disabled,” filmed December 2016 in New York, New York, TED Residency video, 7:44, Open “How I Fail at Being Disabled,”.
3. Luvvie Ayayi, “Get Comfortable with Being Uncomfortable,” filmed November 2017 in New Orleans, Louisiana, TEDWomen video, 10:47, Open “Get Comfortable with Being Uncomfortable,”.
4. Priya Vulchi and Winona Guo, “What it takes to be Racially Literate,” Filmed November 2017 in New Orleans, Louisiana, TEDWomen video, 12:13, Open “What it takes to be Racially Literate,”.
SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.




Part II: Feminist Intersectional Orientations to Rights (Chapters 4-9)

Chapter Four: Intersectional Approaches to Personhood and Citizenship
Learning Objectives  
After you have read this chapter, students should be able to . . .
· Summarize the various laws that made it legal to own another human.
· Describe the discourse of undesirable traits and the ways this discourse was used to deny individuals’ human rights. 
· Evaluate the discourses of social polarization and assess the ways they promote uncivil communication.
· Explain the principle of universal moral respect and the ways it can inform communication.

Chapter Outline 
The Right to Be Considered Fully Human
The Right to Personhood: Hierarchies of Humanness
Criteria for Personhood: The Discourse of Undesirable Traits
The Right to Citizenship: The Discourse of Belonging
Criteria for Incivility: Discourses of Social Polarization
Human Rights, Civility, and Universal Moral Respect
Guide to Communication: Civility and Universal Moral Respect

Chapter Overview  
Chapter four addresses notions of personhood and citizenship and the ways those constructs are communicated.  The chapter opens with an exploration of definitions of personhood and humanness, tracing the historical shifts and twists in definitions of person and human. The chapter then focuses on certain discourses that establish criteria for personhood and the ways notions of normal and ideal, as opposed to ideas of undesirable traits, are used to frame and conceptualize personhood. In this section, as practices of sterilization are considered as they inform notions of, and communication about, humanness and personhood. The chapter then turns to an exploration of discourses of social polarization and the ways those discourses promote incivility in our contemporary moment. This exploration focuses on the way our nation is divided according to four primary identities-- race, religion, economic class and geographic location—and the demonizing terminology that arises as a result of these divisions. The chapter concludes with a discussion of human rights, as granted by the declaration of independence, and the ways notions of human rights might be viewed through the lens of civility rather than polarization. 

Key Terms and Concepts

hierarchies of humanness 
undesirable traits 
coverture 
eugenics 
social polarization 
civility 
universal moral respect


Teaching Tips
Definitions of Human: Ask students to bring to class their own definitions of “human.”  In class, ask students to share those definitions. Get as many definitions as you can, so that you have the widest range of perspectives possible.  Explore the various definitions and whether they suggest that some people can be legitimately defined as less than human.  Move the discussion to an exploration of whether or not a society can legitimately define someone as less than human and what that means for their access to citizenship, dignity, and belonging.
	Exploring Discourses of Civility: With the definition of civility offered in the chapter on a power point slide, or other prominent place (so that it always is guiding the conversation) discuss with students what this might mean for communication generally, but also for communication related to a contemporary, and controversial issue we face today. Explore what it might mean to approach this issue with civility. Discuss whether or not there are times when incivility is appropriate, and why they believe it is or is not appropriate. Conclude with an exploration of how the principle of universal moral respect might feel like common sense, but be absent in our conversations and discussion far too often. 

Multimedia Resources
1. Michael Rain, “What’s It Like to be the Child of Immigrants,” filmed November 2017 in New York, New York, TED Residency video, 7:55, https://www.ted.com/talks/michael_rain_what_it_s_like_to_be_the_child_of_immigrants.
2. Oskar Eustis, “Why Theatre is Essential to Democracy,” filmed April 2018 in Vancouver, BC, Canada, TED2018 video, Open “Why Theatre is Essential to Democracy,”.
3. “On a ‘Eugenics Registry,’ A Record of California’s Thousands of Sterilizations,” National Public Radio Weekend Edition Sunday, December 18, 2016, Open “On a ‘Eugenics Registry,’ A Record of California’s Thousands of Sterilizations,”.
4. Theo E. J. Wilson, “A Black Man Goes Undercover in the Alt-Right,” filmed December 2017 in Denver, Colorado, TEDxMileHigh video, 18:21, Open “A Black Man Goes Undercover in the Alt-Right,”.
5. D’Army Bailey, “June 27, 1973–Relf Sisters Sue Clinic for Involuntary Sterilization,” Voices of the Civil Rights Movement, Moments in Civil Rights History, YouTube video, 2:43, accessed March 8, 2017, Open “June 27, 1973–Relf Sisters Sue Clinic for Involuntary Sterilization,”. 

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.



Chapter Five: Intersectional Approaches to Safety in Public Spaces
Learning Objectives  
After you read this chapter, students should be able to . . .
· Describe the discourses of harassment and hate, including street harassment, cyber harassment, and hate speech.
· Assess the criminalization of normal youth behaviors and the way it contributes to the policing of masculinity.
· Explain the impacts of discourses that perpetuate crime myths, scapegoating, gentrification and gang injunctions on young men of color. 
· Analyze the ways in which the discursive regime of danger undermines basic democratic values. 
· Explain the phrase, “are we using language, or is language using us?”

Chapter Outline  
The Right to Safety
Discourses of Harassment
The Many Faces of Street Harassment
The Many Faces of Cyber Harassment
Hate Speech
Policing Masculinity: Violence Against Black and Latino Boys and Men
Criminalizing Normal Behaviors
Crime Myths and Scapegoating
Gentrification and Gang Injunctions
A Discursive Regime of Danger
The Absence of Democracy
The Work Our Words Do
Guide to Communication: Communicating Safety Intersectionally

Chapter Overview 
Chapter five considers the right to be safe in public spaces and the ways individuals with various identities are more or less safe in these spaces.  The chapter opens by defining and exploring street harassment from an intersectional and feminist lens, moving away from the familiar binary construction of women as unsafe in these spaces and men as safe in them. This section unpacks the many forms street harassment takes, offers an intersectional demography of the identities most targeted by street harassers, and exposes the intense hostility individuals with a range of identities experience as they move about in public. 
The chapter then defines and discusses cyber harassment. This section also moves outside our familiar binary thinking (women versus men) and exposes the many forms cyber harassment can take as well as the range of identities targeted. This is followed by an exploration of hate speech, offering an intersectional definition and exploration of its various forms and those who are targeted, concluding with a consideration of why hate speech and hate crime remain common and largely unchecked.  
The chapter then turns to the policing of masculinity and the ways this policing legitimizes violence against black and Latino boys and men. This section addresses the criminalization of normal behaviors, crime myths and scapegoating, and the detrimental impact of discourses (and the material reality) of gentrification as they created both legal process known as gang injunctions as well as discursive regimes of men of color as dangerous. The chapter concludes with a discussion of the absence of democracy in many people’s lives, the ways our communication about identities supports this absence, and the positive work our words might do.  
 
Key Terms and Concepts 

street harassment
cyber harassment 
cyber stalking 
cyber cesspools 
hate speech 
demonize
hate crimes 
youth control complex
criminalization
hypercriminalization 
crime myths
scapegoating 
gentrification 
gang injunctions 


Teaching Tips
	Creating Safety: Chapters five through nine address difficult issues that many students have first-hand experience with. Although instructors often claim that their classrooms are “safe spaces,” to make them safe we must do more than advance the claim.  To assist in creating safe spaces, discuss with students different ways that a safe space can be created. Students will have excellent ideas, but also add your own.  For example, identify ways that students can communicate that they feel attacked, belittled, or misunderstood. These might be simple words like “time out” or a certain gesture that a student can make that the instructor can see and respond to.  Similarly, set guidelines for language (is profanity okay or not, for example), interrupting others, and side conversations.  Finally, talk with students about agreed upon strategies for how to respond to emotions such as hurt, anger, and fear so that you can refer back to those agreements as conversations get emotional or heated. 
Fact Checking: The material in the chapter may be new, challenging, or surprising to some students and they may respond by denying the truth of the facts or the implications of those facts. If the truth of the facts is being disputed, assign students to research the data in question and report their findings back to the class.  Be sure to let students know they will need to cite their sources carefully as they present their findings.  If the implications of the impact of the data are under dispute, return to chapter three’s kaleidoscope of privileges and the intersectional nature of our identities to explore how those implications may actually reflect the reality of some people’s experiences. 

Multimedia Resources
1. Sophie Sandberg founded Catcalls of NYC when she was a freshman at New York University. Growing up in New York, Sandberg shares that catcalls, a daily occurrence in her and her friends’ lives, always made them very uncomfortable, confused, and feel powerless. On her popular instagram account, @CatcallsofNYC.
2. Sally Kohn, “What Can We do About the Culture of Hate,” filmed November 2017 in New Orleans, Louisiana, TEDWomen 2017 video, 17:38, Open “What Can We do About the Culture of Hate,”.
3. Meera Vijaynn, “Find Your Voice Against Gender Violence,” filmed June 2014 in London, England, TEDxHousesOfParliament video, 13:51, https://www.ted.com/talks/meera_vijayann_find_your_voice_against_gender_violence.
4. Camila Domonoske, “Hate Crimes Rose in 20115, With Religious Bias a Growing Motivation, FBI Data Shows,” National Public Radio, November 14, 2016, http://www.npr.org/seForctions/thetwo-way/2016/11/14/502036699/hate-crimes-rose-in-2015-with-religious-bias-a-growing-motivation-fbi-data-shows.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.






Chapter Six: Intersectional Approaches to Safety in Private Spaces
Learning Objectives  
After reading this chapter, students should be able to . . .
· Explain different forms of interpersonal violence. 
· Identify false beliefs related to sexual violence.
· Describe what constitutes rape culture. 
· Evaluate the danger of hypermasculine ideologies.
· Assess factors leading to underreporting of sexual violence.
· Construct an intersectional framework for rewriting cultural scripts about sex and entitlement in relation to interpersonal violence.

Chapter Outline 
In Praise of Insubordination
The Right to Safety in Private Spaces 
Defining Interpersonal Violence
Defining Sexual Violence
Targets and Perpetrators of Interpersonal and Sexual Violence
Intersecting Systems of Power and Oppression
Rape Myths and Rape Scripts  
The Unrapeable Myth
Societal and Historical Traumas
Cultural and Social Norms
The Lie of Entitlement
Rewriting the Scripts
Guide to Communication: Exposing The Lie of Entitlement

Chapter Outline 
Chapter six explores the right to safety in private spaces. Beginning with an intersectional and feminist exploration of interpersonal violence, the chapter identifies the targets of interpersonal violence as well as the forms it takes. The chapter then considers sexual violence, its many forms, and its targets. These two sections are followed by an examination of the perpetrators of these kinds of violence, suggesting that although studies show some common traits, overwhelmingly the perpetrators of interpersonal and sexual violence are individuals, usually men, who adhere to hyper masculine ideologies. The chapter then moves from a focus on individuals or groups of individuals as they are affected by and implicated in interpersonal and sexual violence to an exploration of intersecting systems of power and oppression. This focus showcases the ways these intersecting systems silence or confuse our communication about safety in private spaces. Rape myths and rape scripts are examined, as is a notion that some women are so sexually promiscuous and sexually motivated that any sex, whether or not consensual and self-selected, is welcome sex. 
[bookmark: _GoBack]After these fallacies are exposed, social and historical traumas are examined. Social and historical traumas affect the ability and willingness of individuals with certain identities to report interpersonal and sexual violence and, when ignored, confuse and muddy our communication about these kinds of violence. Cultural and social norms are examined next, norms that also confuse and limit our ability to communicate effectively about interpersonal and sexual violence. This section concludes with a call for more complex vocabularies with which to discuss and begin to understand interpersonal and sexual violence and the ways they inhibit individuals’ right to be safe in private spaces. The chapter then takes up what is called the lie of entitlement, which helps explain the willingness and desire of some to violate others in private spaces and concludes with a call for rewriting the scripts around safety in private spaces as well as a rejection of the myths of entitlement present for a range of identities. 

Key Terms and Concepts

interpersonal violence 
sexual violence 
hyper masculine ideologies 
male emotional funnel system 
rape myths 
scripts 
a lack of vocabulary 
unrapeable myth 
rape culture 
societal trauma 
historical trauma 
bystanders who intervene


Teaching Tips
Trigger Warning: Share the trigger warning from chapter six, or your own trigger warning, with students before they are to read chapter six. The class period before this reading is due, share and post relevant campus resources students can engage, as well as your own contact information (even if it is already on the syllabus), should they need to reach out for support or need to express concerns. Let students know the hours you will be checking email (until 10pm, for example, and again at 8am). If a student needs to, excuse them from those class sessions and develop alternative ways to work with them and the material related to interpersonal and sexual violence, or select alternative topics for them to study as a replacement for the material that is too painful for them to study. 
	Finding New Vocabulary: As the chapter moves into holding perpetrators responsible, bring Lockwood Harris’ call for a more nuanced vocabulary around “rape” into the conversation.  Discuss with students the power of naming experiences in complex and nonbinary ways.  Bring several other terms into the discussion, such as “men,” “masculinity,” “trauma,” and other terms students would like to be able to talk about through an intersectional lens.  

Multimedia Resources
1. “Power and Control Wheel,” Domestic Abuse Intervention Programs, Duluth, MN, and  “Understanding the Power and Control Wheel,” YouTube video, 2:18, May 2, 2016, Open “Power and Control Wheel,”.
2. Jessica Ladd “The Reporting System that Sexual Assault Survivors Want,” filmed February 2016 in Vancouver, Canada, TED2016 video, 5:53, Open “The Reporting System that Sexual Assault Survivors Want,”.
3. Tarana Burke, “Me Too is a Movement, Not a Moment,” TEDWomen; Kae Greenberg  2018, Open “Me Too is a Movement, Not a Moment,”.
4. Ryan McKelley, “Unmasking Masculinity—Helping Boys Become Connected Men,” TEDxUWLaCrosse, November, 26, 2013, (minute 8.50)  Open “Unmasking Masculinity—Helping Boys Become Connected Men,”.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.







Chapter Seven: Intersectional Discourses for Talking About Sexual Violence
Learning Objectives  
After reading this chapter, students should be able to. . . 
· Assess the unequal burdens of communication placed on victims-survivors.
· Analyze how the grammar of non-agency and the aura of non-responsibility are used to exonerate perpetrators.
· Describe the ways a response-able witness can counter prevalent assumptions about sexual assault. 
· Create alternative narratives of resilience and resistance that circumvent the structures of power and privilege that keep victims-survivors silenced. 

Chapter Outline 
Discourses of Public Cruelty
Communication and The Burden of Performance
Communication and The Burden of Credibility
Communication and The Burden of Silence
Communication and The Burden of Ability
Communication About the Perpetrators: Forces Beyond their Control
Communication from the Perpetrators: “Legitimate Forms of Humiliation”
Stories of Resilience and Resistance
On College Campuses
In Social Settings
In Communities
On the Street
In Free Trade Zones
The Power of Community
Guide to Communication: Sexual Violence and Intersectional Literacy

Chapter Overview 
Chapter seven explores the discursive regimes that place unequal burdens on the victims-survivors of sexual violence as compared to the perpetrators. The chapter explores four discursive regimes that either hold victims responsible for sexual violence or make the telling of the violence incredibly challenging: the burden of performance which names the difficulty witnesses have in persuading a jury by the force of their testimony that a rape was, indeed, a rape; the burden of credibility which names the ways in which asylum seeking women’s testimony regarding sexual violence is not seen as credible; the burden of silence which refers to the ways in which, for gender nonconforming victim-survivors of sexual assault, the negative consequences of telling the story are profound enough to keep them silent about the violence; and the burden of ability, which explains the ways that women with physical disabilities may be reluctant to report violence, for fear of losing not only the services of the caregiver or partner, but one’s independent living situation. 
This chapter then turns its attention to the perpetrators of sexual violence.  In the sections that follow, two discursive regimes are exposed: forces beyond their control, in which perpetrators are not held accountable for their violence; and legitimate forms of humiliation, which the violence committed is described as normal, or as boys being boys. Communication and resistance are the focus of the concluding portion of the chapter, which explores the ways survivors and their allies continue to do the work of recreating the narratives told and of dismantling rape culture, myths and scripts.   Movements such as Me Too and #MeToo, mobile phone apps like Circle of 6, METRAC’s Safety Audit, on line posts such as Stufurapeculture.tumblr.com, letters to newspapers by survivors that launch #NotGuilty, and the efforts of individuals such as Zohara Yousuf Daoud, Sakena Yacoobi, as well as experiences of Malala Yousafzi are explored. 

Key Terms and Concepts

burden of performance
burden of credibility
burden of silence
burden of ability 
grammar of non-agency 
aura of non-responsibility 
response-able 
trigger warnings 
feminicidio 
testimonies 
maquiladora


Teaching Tips
Trigger Warning: Again, share the trigger warning from chapter six, or your own trigger warning, with students before they are to read chapter seven. The class period before this reading is due, again share and post relevant campus resources students can engage, as well as your own contact information (even if it is already on the syllabus), should they need to reach out for support or need to express concerns. Let students know the hours you will be checking email (until 10pm, for example, and again at 8am). If a student needs to, excuse them from those class sessions and develop alternative ways to work with them and the material related to interpersonal and sexual violence, or select alternative topics for them to study as a replacement for the material that is too painful for them to study. 
	Grammars of Agency: To give students a strong sense of agency, assign them the task of researching or creating their own responses to sexual violence in feminist and intersectional ways. Use the material in the second half of the chapter as springboards, and allow students to work individually or in pairs or groups to create approaches to being response-able witnesses and/or to develop strategies of resilience and resistance. 

Multimedia Resources
1. Ione Wells, “How We Talk about Sexual Assault Online,” filmed June 2016 in Banff, Alberta, Canada, TEDSummit video, 14:02, Open “How We Talk about Sexual Assault Online,”.
2. Kirby Dick (Director, Writer), The Hunting Ground, Park City, Utah (Sundance Film Festival), Chain Camera Pictures, 2015.
3. Kirby Dick (Director, Writer), The Invisible War, Park City, Utah (Sundance Film Festival), Chain Camera Pictures, 2012. 
4. Tarana Burke, “Me Too Is a Movement, Not a Moment,” filmed November 2018 in Palm Springs, California, TEDWomen video, 16:02, Open “Me Too Is a Movement, Not a Moment,”.
5. Katie J.M. Baker, “Here's the Powerful Letter the Stanford Victim Read to Her Attacker,” 
6. BuzzFeed News, June 3, 2016, Open source article.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.




Chapter Eight: Intersectional Approaches to Spaces for Learning 
Learning Objectives  
After reading this chapter, students should be able to . . . 
· Describe the importance of feeling safe in learning environments.
· Identify those most vulnerable to bullying and violence in real time as well as online. 
· Describe the perpetrators of real-time and online bulling and violence.
· Explain who the perpetrators of public mass murder in the United States are and the reasons these perpetrators may be committing this violence. 
· Define microaggressions and describe their impact on the targets of this form of aggression.
· List the non-binary pronouns available to those who wish to use a intersectional approach to identifying other people.
· Explain several of the reasons people with privilege avoid talking about that privilege.

Chapter Outline
The Right to Safety in Our Schools
Bullying
Who Bullies and Who Gets Bullied?
Bullying: Real Time and Online Patterns
Mass Shootings: Yesterday and Today 
Violence is Synonymous with Masculinity 
Microaggressions 
Defining Microaggressions
Examples of Microaggressions
Non-Binary Pronouns
The Right to Learn 
Title IX, Civil Rights Act, and Americans with Disabilities Act: No Exclusions
Curriculum Matters
Rejecting Discourses of Supremacy
Guide to Communication: Discourses of Value 


Chapter Overview 
Chapter eight addresses the right to be safe in our learning environments. The chapter begins by exploring bullying in our schools—in real time and online—defining bullying, describing who gets bullied and who bullies, and addressing homophobic sexism. The chapter then turns to how bullying can escalate to deadly violence in schools and the ways we discursively frame that violence. This is followed by an exploration of the ways white masculinity is often seen as synonymous with violence.  The chapter then turns to an examination of school curriculum and how both the content taught in schools as well as who teaches that content reflect a very narrow understanding of human accomplishments, struggles, and progress.  This is followed by a discussion of microaggressions and non-binary pronouns. Microaggressions are defined and unpacked as are non-binary pronouns and the importance of language that reflects the diversity of being human and our need to have words and labels that resonate with our complex identities. The chapter next explores legal approaches to equity in schools, examining Title IX, the Civil Rights Act of 1964, and Americans with Disabilities Act which offered many students voice, access, and the structural support to advocate for change. The chapter concludes with a discussion of the right to learn and the ways students can reject the discourses of supremacy that legitimize bullying, violence, microaggressions and binary pronouns.

Key Terms and Concepts 

bullying 
homophobic sexism 
cultural homophobia
cyberbullying
public mass murder 
hermeneutical injustice 


Teaching Tips
School Bullying and Violence: The students in the class will either have been bullied, been bullies themselves, or know someone who was bullied or a bully. As such, the material likely will be personal. Many students also will not have felt safe in their schools because of the threat of violence.  To get a sense of the kinds of experiences your students have had, you can ask them to write a short narrative of their experiences and to reflect on the ways it was handled or affected them.  Have students submit these to you, sort them by type and different perspective and share them  (keeping the student’s identities anonymous) with the class as a way to engage the material in the chapter.
	The Right to Learn: Students often do not think about the numerous advocacy offices on their campus, who those offices might serve, and why they offer the services they provide.  Invite individuals from the various advocacy offices on your campus to your class. Ask them for a short presentation about the work they do, who they work with, and the kinds of impacts they have on students’ lives, specifically, but also the campus generally.  Leave plenty of time for questions and answers. 

Multimedia Resources
1. Sebastian Bortnik, “The Conversation We Are Not Having about Digital Child Abuse,” filmed October 2016 in Buenos Aries, Argentina , TedxRiodelaPlata video, 13:39, Open “The Conversation We Are Not Having about Digital Child Abuse,”.
2. Ashley Judd, “How Online Abuse of Women has Spiraled Out of Control,” filmed October 2016 in San Francisco, California, TEDWomen 2016 video, 16:03,  Open “How Online Abuse of Women has Spiraled Out of Control,”.
3. Alex Stapleton and Chelsea Handler, “Hello Privilege, It’s me Chelsea,” 2019, Netflix Official Site, www.netflix.com.
4. chescaleigh [Franchesca Ramsey], “Shit White Girls Say … to Black Girls,” YouTube video, 2:36, January 4, 2012, Open “Shit White Girls Say … to Black Girls,”.
5. Christina Igaraividez, “Shit White Girls Say to Latinas,” YouTube video, 3:23, January 24, 2012, https://www.youtube.com/watch?v=ZcQSLJHpwCA.
6. Dominique Amor,  “Shit White Girls Say to Asian Girls,”  Open “Shit White Girls Say to Asian Girls,” . 
7. Itsmepaty, “Shit White Girls Say to Mexicans,” YouTube video, 4:20, January 21, 2012, Open “Shit White Girls Say to Mexicans,”.
8. The StanfordPushProject, “Shit People Say to People with Disabilities,” YouTube video, 3:23, February 23, 2012, https://www.youtube.com/watch?v=DNoVSusaAVE.
9. AlrightHey, “Shit Straight People Say to Gay Guys,” YouTube video, 2:23, February 27, 2017, https://www.youtube.com/watch?v=hlBr0Tn9wpQ.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.



Chapter Nine: Intersectional Approaches to Workplace Injustices
Learning Objectives  
After reading this chapter, students should be able to . . .
· Describe “fast fashion” and the impact of consumer culture on global and transnational questions of identity and agency.
· Explain racism, sexism, and other forms of discrimination in terms of the wage gap and structural violence.
· Assess the bootstrap myth of poverty and the rhetoric used to rationalize inequality as an individual rather than structural issue.  
· Analyze the intersectional relationships between self-determination and poverty. 
· Define workplace harassment, bullying, and a hostile work environment.
· Describe how taken-for-granted discourses, strategic ambiguity, and exclusionary discourses are used to normalize workplace harassment.

Chapter Outline
A Different Story of Poor Communities
Fast Fashion: Poverty Wages and Dreadful Working Conditions
Inexpensive Clothing: At What Cost? 
Dangerous Conditions: Profits Not Safety
Wage Gaps: The Differences in Identities
The Myths of Poverty
The Boot Strap Myth
The Stigmatization of Poverty 
Poverty and Epistemic Justice
Workplace Harassment: Real Time and Online
Defining Workplace Harassment
Identities and Workplace Harassment
Sexual Harassment
Bullying
Listening to Subordinates Rather than Supervisors

Chapter Overview 
Chapter nine takes an intersectional approach to understanding work places, asking how complex identities affect our views, and thus our discourses, of fairness, equity, and productive work environments. The chapter begins with an international focus addressing fast fashion, an approach to clothing that compromises wages and safety in the workplace. The discussion of fast fashion prompts consumers to ask, “inexpensive clothing, at what cost?” and to make connections between media narratives, buying habits, and the lack of safety for many international workers.  Not limited to the international garment industry, a lack of safety in the workplace is the then explored as it occurs in the United States. Dangerous workplaces and wage gaps are explored through an intersectional and feminist lens. The myths of poverty are explored next, particularly the boot-strap myth, the stigmatization of those in poverty, and the epistemic injustice incurred by living in poverty. Workplace harassment is explored next, and the chapter offers a definition of workplace harassment, an exploration of the identities who are likely targets of workplace harassment, and a discussion of the differences between workplace harassment and sexual harassment. This is followed by an examination of bullying in the workplace, including a definition of workplace bullying, the demographics of who bullies and who is bullied, and the effects of bullying. The chapter concludes with a discussion and exploration of how to listen carefully to narratives about workplace injustices and ways to identify the norms in an organizational culture that legitimize harassment and make it hard to stop.

Key Terms and Concepts

sweatshops 
wage gap
ideology of affluence
self-determination
principle of equality
structural violence
epistemic injustice
workplace harassment
racial and ethnic harassment
gender harassment
sexual harassment
quid pro quo
hostile work environment 
workplace bullying
taken-for-granted discourses
strategic ambiguity
exclusionary discourses

 
Teaching Tips
Global Manufacturing: Communication around and about consumer goods rarely addresses the global nature of the construction and acquisition of the items we purchase in stores or online.  To assist students in beginning to understand “cheap” items, ask students to identify an item of clothing they are wearing or an item or object they carry with them or use daily.  Working individually or in groups, have students make a list of all the components of the item they are focusing on—what are its contents, where do those contents come from, and who makes them. Let them do some research on their phones or computers if they don’t know the answers to those questions.  Then, as a class, begin to complicate the answer to the common question, “where’d you get that?”
	Epistemic Justice: The chapter explains that we commit epistemic injustice when we deny a person’s lived experiences and the knowledge they gain from those lived experiences, but that epistemic justice can occur when we use intersectional communication skills to engage new stories and make spaces for new knowledge. Use the resources suggested at the end of the chapter to respectfully engage new stories regarding poverty and unemployment or, invite individuals from you local food bank or other support services in your community to come to class to share alternative narratives with your students. 

Multimedia Resources
1. Mia Birdsong, “The Story We Tell About Poverty Isn’t True,” filmed May 2015 in Monterey, California, TEDWomen video, 15:09, Open “The Story We Tell About Poverty Isn’t True,”, 9:14-10:11.
2. Gretchen Carlson, “How We Can End Sexual Harassment at Work,” filmed November 2017 in New Orleans, TEDWomen 2017 video, 14:37; Open “How We Can End Sexual Harassment at Work,”.
3. Sir Ken Robinson, “Do Schools Kill Creativity?” filmed February 2006 in Monterrey, California, Ted2006 video, 19:13, https://www.ted.com/talks/ken_robinson_says_schools_kill_creativity.
4. Mallory Simon and Sara Sidner, “Black Workers Describe Details of ‘Living Hell’ at UPS Center in Ohio,” CNN, updated March 15, 2019, Open “Black Workers Describe Details of ‘Living Hell’ at UPS Center in Ohio,”.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.


Part III: Intersectionality and Structures of Power (Chapters 10-12)

Chapter Ten: Hegemony and Structures of Power
Learning Objectives 
After reading this chapter, students should be able to . . .
· Define hegemony and explain the ways hegemonic discourses normalize certain ways of thinking and being in a society.
· Explain institutional privilege and bias and give examples of that privilege and/or bias.
· Describe systems that afford privilege and benefit to some, while denying it to others.
· Critique the hegemonic discourses, institutional biases, and systems of privilege that perpetuate inequalities and name the ideologies that promote these structural inequities.

Chapter Outline
Hegemony and the Manufacturing of Consent
Defining Hegemony
How Ideas Become Hegemonic 
Hegemony and Institutional Privilege and Bias
Understanding Institutional Privilege and Bias
Examples of Institutional Privilege and Bias
Hegemony and Systems of Privilege and Bias
Understanding Systems of Privilege and Bias
Systems Are Not Neutral
Hegemony and Structural Inequality 
Intersectionality and Structures of Power
Guide to Communication: The Language of Hegemony

Chapter Overview   
In chapter ten, structures of power and privilege that exist outside any single person’s sphere of influence are explored. In the first section, hegemony is defined, hegemonic discourses are explored, and the ways ideas become hegemonic are examined. The chapter then turns to an exploration of and the ways hegemony informs institutional privilege and bias. Institutional privilege and bias are defined and explained, and examples of institutional bias and privilege are offered. Hegemony and systems of privilege and bias are addressed next.  A definition of systems and the way systems are unique from, but linked to, institutions is offered. Examples are provided and the ways systems of privilege work by constructing an image of the normal are explored. This is followed by a discussion of the myriad ways systems are biased in favor of some identities and against other identities. This section continues with a discussion of hegemony and structures of inequality. Structures are defined and a discussion of the links between structures, systems and institutions is provided. Examples of structural racism are offered to help clarify the power of hegemony.  

Key Terms and Concepts 

hegemony 
hegemonic discourses 
dominant ideologies 
manufacturing of consent 
institutions 
institutional bias 
systems 
systems of privilege 
structures of inequality 
structural racism 


Teaching Tips
Engaging “Normal”: Working with your students, identify several ways of being and ways of thinking that are considered “normal” in contemporary society. These can be anything from eating and dressing, to getting from home to school or work, to choices of entertainment—anything that is labeled “normal.” Then, engage the “why?” process to unpack this “normality,” asking “why is this considered normal?” “Who benefits from this label ‘normal’”? and what might be equally “normal” if we were to value and honor other ways of being and thinking that we now consider “abnormal.”
	Deep Structures: Marabel Manning calls our attention to “deep structures of inequality.”  Using an intersectional lens and with your students, generate a list of the various deep structures of inequality they now likely are becoming aware of.  Be sure to engage as wide and inclusive range of identities as you can. Work together to develop a vocabulary that moves people out of the “deep fog” and helps us engage these complex inequities in meaningful ways. 
  
Multimedia Resources
1. Human Flow, a movie by Ai Weiwei, Venice, Italy (Venice Film Festival), Amazon, 2017, Open official website. 
2. Finn Lutzow-Holm Myrstad, “How Tech Companies Deceive you into Giving Data and Privacy,” filmed September 2018 in New York, New York, TEDsalon video, 12:04, Open “How Tech Companies Deceive you into Giving Data and Privacy,”.
3. Kelly Richmand-Pope, “How Whistle-Blowers Shape History,” filmed April 2017 in Chicago, Illinois, TEDXDePaulUniversity video, 11:53, https://www.ted.com/talks/kelly_richmond_pope_how_whistle_blowers_shape_history#t-47128.
4. Joy Buolamwini, “How I’m Fighting Bias in Algorithms,” filmed November 2016 in Brookline, Massachusetts, TEDxBeaconStreet video, 7:39, https://www.ted.com/talks/joy_buolamwini_how_i_m_fighting_bias_in_algorithms/transcript?language=en.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.



Chapter Eleven: Discourses of Colonialism and Colonization
Learning Objectives  
After you read this chapter, students should be able to . . .
· Define colonialism and colonization and explain how colonialism and colonization place cultures and countries in hierarchical rankings. 
· Explain the ideas behind colonial masculinity and the ways those ideas were challenged by indigenous ideas of masculinity. 
· Articulate the ways the burqa became an item for colonization during the War on Terror. 
· Define “the gaze” and identify the ways this gaze is present in much of our media and popular culture today. 
· Explain white fragility and identity fragility and describe the ways people can move beyond these feelings of fragility. 

Chapter Outline  
No One Is Purely One Thing
Defining Colonialism and Colonization
Examples of Discourses of Colonialism and Colonization
Colonial Masculinity
Colonizing Indigenous Gender Systems
Colonizing the Burqa
Colonizing Our Gaze
Internalized Colonization
Beyond Colonizing Discourses
Guide to Communication: Unpacking the Language of Colonization

Chapter Overview
In chapter eleven, two of the most powerful, yet often invisible, discourses circulating in our past and present truth regimes explored: colonialism and colonization. The chapter begins with definitions of colonialism and colonization and then explores the ways they work discursively, that is, how they are present in our communication. Four examples of colonizing discourses are discussed; colonial masculinity, the ways colonial masculinity overtook indigenous masculinities and gender systems, the manipulation of the burqa during the war on terror, and the colonizing gaze through which we view most of our media. Internalized colonization is discussed and the chapter concludes with an exploration of the ways individuals might move outside of and beyond colonizing discourses. 

Key Terms and Concepts 

colonization 
colonialism 
indigenous 
gendercide 
representational system 
internalized colonization 
objectified
objectification 
self- objectification 
voyeurism 
aesthetic imperialism 
white fragility 
identity fragility 
identity politics


Teaching Tips
Colonization: The chapter provides four examples of the ways discourses have been colonized. Select one of these examples and infuse it with Karma Chávez’s urge for us to explore the “complicated and dynamic way in which identities, power, and systems of oppression intermesh, interlock, intersect, and thus interact.” So, for example, discuss the ways contemporary ideas of masculinity are colonized and entrenched in binary logics, the ways that colonization and binary entrenchment keep us from paying attention to power, systems of oppression, and the intersectional nature of any masculine identity. 
	The Gaze: Ask students to bring to class what they think are examples of an alternative gaze. Examples can come from any genre or venue (print, online, music, images, etc.). Explore these examples of an alternative gaze with an intersectional and feminist eye: are they examples of alternative gazes or are they reinscribing dominant logics?

Multimedia Resources
1. Elif Shafak, “The Revolutionary Power of Diverse Thought,” filmed September 2017 in New York, New York, TEDGlobal>NYC video, 21:58, Open “The Revolutionary Power of Diverse Thought,”.
2.  Jamila Lyiscott, “3Ways to Speak English,” filmed February 2014 in New York, New York, TEDSalon NY2014 video, 4:29, https://www.ted.com/talks/jamila_lyiscott_3_ways_to_speak_english#t-211337.
3. Robin Diangelo, White Fragility: Why It’s So Hard for White People to Talk About Racism, Boston: Beacon Press, 2018. 
4. “Jill Soloway on the Female Gaze—Master Class—TIFF 2016,” YouTube video, 57:48, “TIFF Talks,” September 11, 2016, Open “Jill Soloway on the Female Gaze—Master Class—TIFF 2016,”.
5. Ana Marie Cox, “With Friends Like These ‘White Fragility 101,’” 57:27, Stitcher, August 24, 2018, Open “With Friends Like These ‘White Fragility 101,’”.
6. “In Conversation with Laura Mulvey (Interview),” YouTube video, 8:09, “Another Gaze Journal,” March 7, 2017, Open “In Conversation with Laura Mulvey (Interview),”.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such course, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.





Chapter Twelve: Communicating Through Feminist and Intersectional Lenses
Learning Objectives  
After you read this chapter, students should be able to . . . 
Explain the four things communicators can do in order to communicate from an intersectional orientation.
Define decolonization and explain how it disrupts binary thinking.
Assess the political/relational model of the body and disability and explain how it promotes the principle of universal moral respect.  
Analyze branding and its relationship to the idea of rebellious bodies, and identify examples of branding and rebellious bodies in our media.
Explain the claim that “words matter, discursive regimes matter, institutions and structures matter; they are the heart and soul of our communication.”

Chapter Outline
The Revolutionary Power of Diverse Thought
Invitational Strategies for Intersectional Communication
Listen to Difference
Guide to Communication: Listening to Difference
Reject Hierarchies of Humanness
Guide to Communication: Exploring Discursive Regimes 
Engage Discomfort  
Guide to Communication: Engaging Discomfort
Correct Ourselves
Guide to Communication: Welcoming Correction
Beyond Gender Binaries: Decolonizing our Bodies and Our Discourse
Decolonizing Our Bodies
Decolonizing Our Discourse
Power and Privilege as Constant Traveling Companions
Guide to Communication: Engaging Difference and Diversity Intersectionally

Chapter Overview
Chapter twelve suggests that to learn to communicate intersectionally, individuals can do four things: listen to difference, be uncomfortable, reject hierarchies of humanness, and correct ourselves. The chapter begins with a discussion of listening to difference, which involves being willing to listen to people with whom you do not agree.  This is followed by a discussion of being willing to be uncomfortable, that is, to step into that discomfort and to learn from it.  Being willing to reject hierarchies of humanness is a third aspect of intersectional and feminist communication. This involves explaining that listening to and accepting difference as a rejection of human hierarchies is not an “it’s all good” stance, but, rather, a call to action that involves exploring the structures and systems that put the hierarchies of humanness in place. This exploration means taking time to learn how those at the top of the hierarchy of humanness arrived at the top and how those lower down on that hierarchy remain there. Finally, intersectional and feminist communication involves a willingness to correct ourselves. Corrections involve new ways of doing things, and are different from critique.  When we critique, we often want to put someone down. When we correct, we are working to build respect and to connect with other people. 
The chapter then offers a discussion of moving beyond binaries and decolonizing our bodies as well as our discourse. When we decolonize our bodies, we ask which bodies are described as good/bad, right/wrong, acceptable/unacceptable, dangerous/safe, healthy/unhealthy, beautiful/ugly, citizen/foreign, and the like. We consider just how entrenched our binary thinking about individuals might be.   And, we recognize all models for understanding our bodies as political, as imbued with power and privilege. To decolonize our thinking about our bodies, we must bring an increased recognition of these politics. Decolonizing our discourse follows the discussion of decolonizing bodies. In this section, a discussion of how communicators have come to learn anything about individuals with identities that are different from their own is offered.  The ways that this learning usually occurs at a distance, without any real connection and usually with a colonizing media filter, is explored. To decolonize, our largely outlandishly mythological views of people must be challenged, and ways to do this are offered. The chapter concludes with a call to recognize that power and privilege are our constant traveling companions, and that each of us must do the never-ending work of educating our selves. 

Key Terms and Concepts

listen to difference
engage discomfort 
reject hierarchies 
of humanness
relativism
correct ourselves 
decolonize 
medical/individual model 
political/relational model 
paradigmatic
pathology
branding
rebellious bodies


Teaching Tips
Intersectional, Invitational and Feminist Communication: As a class, select a topic around which you know there will be disagreement and divergent views.  Then, working through the four strategies presented in the chapter as you discuss this topic, see if you can listen to difference, reject hierarchies of humanness, engage discomfort, and correct yourselves. What are the difficult points?  What feels easy or smooth?  What new insights are gained?  Discuss the strengths and weaknesses of these strategies as a class. 
	Power and Privilege: Ask your students to consider the presence or absence of power and privilege in their own lives.  They can retake or revisit the privilege quizzes presented in chapter four, if that is helpful. Have them write a short statement that 1) identifies the presence or absence of power and privilege in their lives, and 2) the ways this knowledge will or will not affect their communication with others. Ask them to keep one copy of this statement for themselves and to revisit it a year from the date they wrote is.  Ask them to submit a copy of this statement (anonymously, if they want) to you so that you can share these statements with the class. 

Multimedia Resources
1. Zachary R. Wood, “Why It’s Worth Listening to People You Disagree With,” filmed April 2018 in Vancouver, British Columbia, Canada, TED2018 video, 11:23, Open “Why It’s Worth Listening to People You Disagree With,”.   
2. Sabaah Folayan (Director, Producer), Whose Streets? Official Site, 2017, Open official website.
3. Justin Baldoni, “Why I’m Done Trying to Be ‘Man Enough’,” filmed November 2017 in New Orleans, Louisiana, 2017, TEDWomen 2017 video, 18:23, Open “Why I’m Done Trying to Be ‘Man Enough’,”.
4. Tiq Malin and Kim Katrin Malin, “A Queer Vision of Love and Marriage,” filmed October 2016 in San Francisco, California, TEDWomen 2016 video, 17:08, https://www.ted.com/talks/tiq_milan_and_kim_katrin_milan_a_queer_vision_of_love_and_marriage. 
5. Elif Shafak, “The Revolutionary Power of Diverse Thought,” filmed September 2017 in New York, New York, TEDGlobal>NYC video, 21:50, https://www.ted.com/talks/elif_shafak_the_revolutionary_power_of_diverse_thought.

SHARING SUCCESSFUL ACTIVITIES  
Note from the Author: It is exciting to hear about the successes colleagues have while teaching courses in gender, identity, and communication.  To help create a community around the challenges of teaching such courses, please send your successful activities or ways you have productively responded to challenges to Cindy.Griffin@colostate.edu, who will gratefully acknowledge your contribution to this teaching practice and include them in future iterations of the Instructor’s Manual that accompanies Beyond Gender Binaries.

